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Abstract: Dealing with deaf and or hard hearing (D/HH) students is not an easy task for teachers of inclusive 
class. One of the difficulties emerged is driven when teacher has to cope with assessment for both hearing and 
non hearing students who happen to be in the same class. Another thing that triggers the confusion is that 
language classroom usually integrates all four skills into the sessions. It means that speaking, among others, will 
be there to assess if thorough assessment is to take. The problem raised is then on how the D/HH students be 
assessed due to their condition. In regards with that concern, this paper will then address the issue of language 
assessment best practiced for inclusive class to shed a light in the language teaching and learning in that 
particular setting. The proposed assessment in this paper will somehow take some specific characteristic of the 
students into account so that the assessment will bring no discrimination for the students with disability.
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Assessment is an integral part of teaching learning process. It is an ongoing collection of data which is 
inseparable from instruction. Hill et al (1998: 16) state that assessment provides information that allows teachers 
to establish goals and identify areas in language for focused instruction that will improve the communication 
process and literacy skills. Furthermore, assessment helps teachers know their students and guides their 
instruction. In line with it, Chittenden (1991, in Hill: 1998) suggests four purposes for assessment: keeping track, 
checking up, finding out, and summing up. In other words, assessment is a part of instruction that can be used to 
see both the students’ performance and the success of the instruction. Thus, assessment cannot be excluded from 
all classes, including in an inclusive class. 
The term inclusive class refers to a class whose students are the ones with and without special needs. 
According to OECD (2011) disabled students’ being treated as equals has been one of the goals of inclusive 
education, which may eventually help to minimize the discrepancies between the disabled and non-disabled and 
increase their career opportunities. This is in line with The Salamanca Statement (in UNESCO) stating that
schools should accommodate all children regardless of their physical, intellectual, social, emotional, linguistic or 
other conditions. 
Since 2012, Universitas Brawijaya has become an inclusive university and admitted 36 students with
special needs (PSLD, 2013). Among them, twenty seven students are deaf or hard of hearing (D/HH), and five 
of whom happen to be in the same class, that is Fine Art study program, in which the writers are assigned to 
teach English.
In the name of equal treatment, teachers give same assignments to all students in inclusive class. Since 
English is offered as ESP (English for Specific Purposes), particularly English for Academic Purposes, all four 
languages skills are integrated, including in the assessment. However, assessing both hearing and non hearing 
students equally in one language class is not an essay task. Considering that non hearing students cannot produce 
nor listen utterances, the teachers have to choose the appropriate assessment forms that will be applied for both 
hearing and non hearing students.  
Some problems appear when D/HH students cannot really perform well during presentation as mostly 
they get fewer roles, mostly, they only perform as the operator of the slide presentation. It is revealed from 
interview with the hearing students that they do so as they do not want to sacrifice their scores by allowing the 
D/HH to do their part in the presentation with what they lack of. However, let us put aside the issue of 
discrimination as that is not the focus of the discussion here. Instead, the writers intend to find ideas on how 
assessment can still be conducted for D/HH students in regards with the situation previously mentioned. 
Accommodation and Alternative Assessment for Deaf or Hard of Hearing Students
The idea of providing equality has been one of the principles of inclusive class which is then translated 
as providing the equal treatment in the classroom, including the assessment. However, applying similar 
assessment method for students in inclusive classroom may not be fair for all students, especially for those of the 
D/ HHs (Deaf and Hard of Hearing) with the reason that by doing so will only ignore the specific needs of those 
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students. Therefore, this is just when the idea of accommodation surfaces. Cawthon in Yasin (2012:4) defines 
accommodations to refer to a range of changes to test administration and test content; they are designed to 
remove factors that penalize students because of their disability and also do not change the target skill of the 
assessment. As for the goal set by providing accommodations, as stated by Elliott & Braden, 2000; Shriner & 
DeStefano, 2003 in Yasin (2012:4) is to make certain that the test measures content knowledge (target skill) and
not the ability to take the test (access skill). Thus, accommodations serve fair treatment to D/HH by facilitating 
students to do the test in the ways that are more comfortable for the students. 
‘Accommodations’ is in fact related to testing while the discussion of this paper is mainly focused on 
assessment, which is of a wider scope. Therefore, the writers desire to adapt the accommodations of testing for 
assessment. It is with the rationale that assessment in inclusive class is not easy to perform. When 
accommodations in testing allow the students to do the test with some more privileges, such as extra time, 
accommodations in assessment is expected to provide the D/HH students with opportunity to make up what they 
lack in a form of evaluation in one with another. This is partly induced by the fact that teachers have difficulties 
in assessing students’ presentations.
With the notion of accommodations which is being adapted for assessment, then comes the idea of 
alternatives in assessment. The alternatives will take the forms of the types of assessment under the alternatives 
assessments’ types. Huerta-Macias in Brown (2004: 251) state that as teachers and students were becoming 
aware of the shortcomings of standardized tests, an alternative to standardized testing and all the problems found 
with such testing. It means that alternative assessment offer other forms of assessment other than just paper-and-
pencil test. There are several forms of alternative assessment. Among others are portfolios, journals, 
observations, self-assessment, peer-assessment, and the like (Brown, 2004: 251). To add some more, conferences 
and interviews are included. Meanwhile, Gronlund and Waugh (2009: 2) give examples on the types of 
alternative assessment as oral presentation, demonstration and portfolios among others. 
The Implementation of Accomodation and Alternative Assessment for D/HH Students
The application of the adapted accommodations and alternative in assessment in the inclusive classroom 
will be in the form of complimenting the poor performance of D/HH students in doing presentation with another 
form of assessment which fall under the area of alternative assessment. The idea is that the D/HH students will 
still have to perform in the presentation with the group members they are in. However they will still be given 
accommodation that allow them to show more and the teacher to find out their understanding on the topic being 
presented. Interview and conference will be some of the assessment forms chosen. Brown (2004: 265) states that 
interview is intended to denote a context in which a teacher interviews a student for a designated assessment 
purpose. Here, the interview will not be performed to gather information on a topic. Instead, interview will be 
done to ask for clarification on D/HH students’ understanding on the topic presented. In doing so, teachers might 
require the presence of interpreter to help in getting the teachers and D/HH students’ messages across. Interview 
or conference helps the teacher to get more input on how well the D/HH students understand the instruction and 
most importantly how good their understanding is on the topic. As for the D/HH students, the conference or 
interview sessions gives them another chance to show themselves and to be well understood. 
Other than interview, other form of alternatives assessment might be used as well, depending on the 
needs. The example is self assessment - and/or peer-assessment. Self-assessment incorporates in itself the 
principle of autonomy which Brown (2004:271) thinks to stand out as one of the primary foundations stones of 
successful leraning. As for the peer-assessment, Brown (2004:271) articulates that it appears to similar 
principles, the most obvious which is cooperative learning. Since peer-assessment involves many people in the 
process, it can then be used by teachers to solve reduce, or perhaps to the extend of eliminating, subjectivity in 
assessment. 
Conclusion
Accomodation, which is related to test, may be applied in assessing D/HH students.  In a test, 
accommodation refers to arrange the changes to test administration and test content: they are designed to remove 
factors that penalize students because of their disability and also do not change the target skills of the 
assessment. It is also possible to adapt the concept of accomodation in assesment forms. 
Assesing students in inclusive class might be a little problematic for the teachers. It is due to the 
different “ability” of the students while the assignments are still the same. Therefore, the ideas accomodations 
and alternative essays come in the way. Accomodations are opted with the intention that no student will be left 
behind in assessment. Instead, accomodations provides opportunities for both teacher and the students. Teacher 
will get the chance to get to know more about D/HH students understanding while the D/HH students can benefit 
from having more chances to show themselves or compensate on what the other form of assessment incapable of 
accomodating the needs of D/HH. 
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